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Abstract 
The purpose of this research was to  developing instructions for Teacher Preparation 
Program in Khon Kaen University. The main intention is to make the learner’s mind more aware of the 
human condition and to improve program objectives and learning through contemplative approaches.  
The 4 courses target in the first semester of 2012 academic year were students in Art Education Program 
and Teaching Japanese Program; Aesthetic Education,Art for Special-Needs Children, Introduction to 
Educational Philosophy and Ethics  for  Profession Teaching. The study was involving qualitative 
method, contemplative education approaches were used through mindfulness, deep listening, 
storytelling, sharing experiences together with dialogue, world café technique, drawing and reflection 
journaling. The results from reflective papers, observation and focus group were analyzed by content 
analysis. The research findings found that the contemplative teaching can support the development of 
attention, insight, emotional self- regulation, empathy, compassion for self and others and action in 
order to encourage and transform self-learning,  deepens learning and builds inner strengths and skills. 
Through these approaches they were learning to reduce stress, enhance and improve classroom climates, 
and were helping students to calm their bodies and minds, focus their attention, and even open their 
hearts by exchange of learning ideas. The contemplative education approach is enabled students to 
recognize and properly tend to behavioural patterns and enabled students to process facts which led to 
contemplation and ultimately to wisdom. 
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Introduction 
The reform of education in accordance with the National Education Act, 1999 is aimed to 
contribute the education is an important tool in the human resources and social  
development. It’s focused on the people look at wide thought to be ambitious foresight, better integrity, 
adapt to changing world and society discretion (National Education Act B.E. 2542 (1999). Among the 
turning point of the modern era, from the border into borderless, the overwhelming majority of the new 
concept and knowledge, from a single to integrated knowledge, the developing learners in the new era 
should focus on the well rounded student development. The actual learning must be developed ‘wisdom’ 
and bring 
‘wisdom’ into Intellectual which is leading to the development of body and mind and  
social. This concurrence is proving theory and practice that promote the self-discipline 
development and developed an open-minded.  
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Awareness and mindfulness are the heart of contemplative education. Its aspect of the mission 
emphasizes direct experience in learning, moment by moment. It focuses on the integration of thought, 
sensations, emotions, and the synchronization of mind and body. It facilitates precision, insight, 
communication, appreciation and effective action. This element is manifest in the curriculum through 
traditional and contemporary meditation practice as well as other awareness techniques (McWilliams, 
2012) 
This study was conducted to study the development of a holistic human, to achieve deep learning 
and affect the lives of students through the changes. The main method used is to construct the empirical 
knowledge with the students from having direct experience with various forms of contemplative 
practices such as mindfulness methods, deep listening, storytelling, sharing experiences, world café 
technique, drawing and reflection journaling. The idea based on past experience as a lesson as well as to 
participate in the experience social and community especially the part of the ritual served in the 
transitional stage in the life of both the individual and the whole class’s society. Learning through direct 
experience and listen with an open minded will lead to an intuitive awareness, receptivity the man and 
the acceptance of diversity.  
  Thus, the study is focused on the importance to the development of awareness and learning 
dimension or inner world of individual such as emotional, feelings, thoughts, belief, perspective on life 
and the inner world of their own. ‘Learning for change’, ‘contemplative’ and ‘new consciousnesses’ are 
new discourses that people face in nowadays (Wijak Panich, 2007). That way I try to link the value of 
technical skills to teach prospective teacher students to think critically about the external get back inside 
which is to see it in seamlessly.  
 
Operational definition                                                                                                                                             
Contemplative Education Approaches referred to the emphasizing spirituality and personal path 
quality transformation of their education experience as integral component of academic degree program.  
Teacher Preparation Programs referred to the 5 years program in Bachelor of Education (B.Ed.), 
consists of 2 program targets; Art Education program and Teaching Japanese Program in Khon Kaen 
University.  
 
Statement of the problem 
At present the mainstream of the change in the spiritual has began to spread from person to 
society in wide-ranging. People who concerned about the natural resources and planet earth is thought to 
change or seek new value of the meaning of life. The paradigm has shift in the 21st century, with World 
Vision is on the strategy of sufficiency and sustainable development. Known self-confidence view in 
their own potential much more than institutional systems in society. In the near future, we need a change 
in accordance with the scheme of real education, it isn’t the only chased the changing in order to feel 
like out of date (Jumpol Poolpattarachiwin, 2011) 
From the above mentioned that reflect the direction of the results of studies that have caused the 
concept of development of new education to return to realize the importance of education, as a holistic 
in every dimension, physical, emotional, social and intellectual and also reflects the direction or the 
mainstream of the study more on effective of education objectives.  
Pravej Wasi (2004) mentioned about the problem of education is not the reform or even the 
education revolution but a matter of the World Vision and social paradigm of human beings, which was 
the basis of the first to know and understand the real world behind the whole nature. The change of the 
ideas, reflection thinking and inner-mind analysis, thus, contemplative education is the option to answer 
the great problem- solving to human beings today. 
From contemplative perspectives, I can say that education as a deeply personal and experiential 
process in which student actively engages in the process of education from the inside out. We can view 
education as a process of uncovering naturally existing wisdom and understanding. In an important 
sense, some people could already know everything and that education consists of unrecognizing our 
inherent rather than only learning something ‘out there’.I provided practical of framework for enhanced 
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and balanced development and a foundation for prospective teachers. The research is designed to study 
the fostering these qualities to be growth in to new generation of prospective teachers. 
 
Research Objectives  
1) To develop instructions for Teacher Preparation Program in Khon Kaen University.  
2) To make the learner’s mind more aware of the human condition  
3) To improve program objectives and learning through contemplative education approaches 
 
Methodological Approach 
In this study that draws from both theoretical and applied approaches. Theoretical is engaged 
contemplative and transformative educational theory. These aspects are supported in this method 
through the use of the fundamental qualitative tools of participant observation and in-depth, unstructured 
interviews, which were used in this study. 
I conducted with 4 courses target in the first semester of 2012 academic year, one hundreds and 
five students both in Art Education program and Teaching Japanese program in formal and informal 
contemplative education practices.  
 
Findings and Discussion    
  It is examined to highlight the ways in which the depth of felt or precognitive meaning that can 
occur in contemplative education impacts these changes from methods used were found as follows; 
Check-in: check-in is the first introduced to the students in often an exhaustive instructor’s 
intention instruction presentation; it’s an individual talk about their feelings and following with 
thinking. Students are required to do when the class beginning of various lengths, it depends on class 
size as an integral part of the course requirements throughout the semester. Sample of check-in 
questions: How do you feel at this moment? What states of mind arise in you here? And why is that? 
Their wording of the feelings and mapping of the state and place then provided them with a level of 
autonomy and directionality within their contemplative inner reality. That provided the readiness for 
class activities. 
Mindful awareness practice: it helped students learn to calm their bodies and minds, not just in 
individual students’ lives, but in educational reform on the whole. I explored that the use of 
mindfulness-based approaches before class activities start, they are learning to reduce stress, enhance 
and improve classroom climates, and are helping students to calm their bodies and minds, focus their 
attention, and even open their hearts and properly tend to behavioural patterns. 
Deep listening: deep listening involves attended closely to the information presented. The 
students must remain open to what is presented, keeping a beginner’s mind by avoiding quick judgment 
and criticism, suspending all assumptions current views for time being and pay attention to the 
immediate environment and the personal experience of reactions and bodily sensations. Result shows 
that deep listening can produced the wisdom of the understanding to students. 
Storytelling: students required to read and summarized currently education news and reported it 
in the form of telling news to the whole class and expressed their respond to news that lead to sharing 
experiences together with dialogue technique. 
World café technique: I divided students into groups, each group require reading an article or 
received a topic to be discussed within group. The group members are about 6-7 students, one will be an cafe 
owner (facilitator) and one for an assistant, they both will remain but the other can move to new group. In 
each group, students reflect on the discussions and share any thoughts, insights and ideas on the topic 
that may have emerged. When the session is complete, which is time discussion for about 15-20 
minutes. The small group discussions are not led by an cafe owner (facilitator), and no summary of the 
discussion is captured for subsequent feedback to the large group. It’s the integration of readings, lectures, 
analysis, experiential exercises, and focused discussion provides the groundwork for this transformation to 
take place. 
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Drawing: students required using the draw lines to express the feeling in the check-in and for 
the art education students in the experience of their own stories telling. 
Reflection journaling: this produce wisdom from experience. When students reflect on what 
they are learning and found that they pondering and examining the material, what they know from their 
own experience, considering the implication, calming their initial excitement to examine the subject in 
practical and various ways, asking questions from the heart, from personal experiences. Students’ daily 
presented to me in weekly then the prompt recommendation turn to them, this would help students have 
more considering about the activities and more observable in daily life and listening to what come into their 
head with feeling and thinking follow.  
 
Conclusion 
What I have been trying to do is making the possibilities for integrating contemplative and 
transformative education into fairly conventional educational structures. I am confident in my optimism. It is 
clearly possible to teach critical thinking and experiential education, and I genuinely feel to demonstrate that 
contemplative education approaches into Teacher Preparation Programs.  
One of three types sets of educational approaches; there are critical thinking, experiential education, 
and contemplative education. Although in this study in most of higher education, critical thinking is most 
highly regarded, there is a limited place for experiential education, and contemplative education is little 
known. This study has shown that the contemplative education aims for the full and optimal development of 
the learner. It is characterized by a willingness to encounter oneself and the world with a radical openness 
and not-knowing. It makes room for curiosity, surprise, delight, transcendence, transformation, and authentic 
encounter with others and the world. It is inclusive of both critical thinking and experiential education, even 
as it brings a new dimension to the table. Through contemplation, the learner is drawn out of old ways of 
being into greater wakefulness, compassion, self-inquiry, embodiment, and service. It brings the go beyond 
our familiar conceptual categories and rigid representations of self, others, and world, changing us in 
fundamental and profound ways. 
 
 Recommendations 
  1. Apply the body of knowledge and conclusions from the research results have to start from the 
understanding in philosophy and the basic principles profound of the contemplative education approach, 
together with learning processes and experienced of self development. Instructor is the most important 
factor transformation in the teaching and learning process underlying the contemplative education 
approach. Beginning at the group who understanding its idea which could lead to institution policy 
settings. 
2. There should be the creation of an understanding among executives about the contemplative 
education, is the progression of transformative takes a while and continuing condition that may not be 
able to predict the clarify result of the change at the time being.   
3. To build the learning organization, participatory research or educational leadership workshop 
should be done in various levels, higher education, basic education and pre-school education level in an 
order and study some variables especially factors that may caused the transformative learning. 
4. From the research has studied the results of transformative learning through the contemplative 
education approaches, therefore should have to study the ability to work, self development and the joint 
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